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This study examines the lived experiences of working accountancy students, focusing on how they 
navigate the combined demands of academic study and paid employment. Using a qualitative 
phenomenological design, in-depth interviews were conducted to explore participants’ experiences 
of academic pressure, financial necessity, and coping processes. The findings indicate that the 
intensity of the accountancy programme, combined with work obligations, generates sustained 
stress, time scarcity, and reduced opportunities for rest and social engagement, often contributing 
to burnout and diminished academic focus. At the same time, participants described developing 
adaptive strategies, including structured time management, self-regulation, and resilience, which 
supported their persistence in both roles. The study highlights the importance of institutional and 
workplace support in shaping students’ capacity to manage dual responsibilities and suggests that 
greater flexibility in academic delivery and employment arrangements may mitigate negative mental 
health and academic outcomes. By foregrounding the perspectives of accountancy working 
students, this research extends existing literature on student employment by illustrating how 
programme intensity interacts with work demands to shape well-being and educational 
engagement. 
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Accountancy in the Philippines is widely recognised as one of the most academically demanding 
undergraduate programmes, characterised by stringent performance standards and high attrition 
rates (Guinsod & Ganas, 2025). Evidence from the Professional Regulation Commission (2022) 
demonstrates the difficulty of the Certified Public Accountant licensure examinations, with national 
passing rates remaining consistently low across examination cycles. This level of rigour extends into 
undergraduate education. Research on student progression within Philippine accountancy 
programmes indicates that only 49% of freshmen advance to their sophomore year, with 
substantially fewer qualifying for higher levels of study. Academic performance in this context is 
shaped by multiple interacting factors, including study habits such as inadequate sleep and 
superficial pre-assessment preparation, as well as external demands that compete for students’ time 
and cognitive resources. These pressures are further intensified by personal challenges related to 
digital distraction and the difficulty of balancing academic responsibilities with everyday life 
(Cammayo & Gonzales, 2022; Sillence et al., 2023; Yap, 2023). 
 
Alongside these academic demands, a substantial proportion of students in the Philippines engage in 
paid employment while enrolled in higher education. Students commonly work to achieve financial 
independence, improve quality of life, and gain practical experience that supports personal 
development (Pregoner et al., 2020). However, employment frequently requires trade-offs that 
complicate academic engagement, including reduced participation in extra-curricular activities and 
changes in study routines (Dungon et al., 2024). Data from the National Center for Education 
Statistics indicate that student employment is more prevalent among part-time students, with 74% 
engaged in work compared with 40% of full-time students (National Center for Education Statistics, 
2022). In response to increasing rates of student employment, the Philippine government enacted 
Republic Act No. 9547 of 2009, strengthening the Special Programme for Employment of Students by 
enabling low-income students aged 15–25 to work in private companies or government agencies. 
While this legislation acknowledges the economic realities faced by Filipino students, such schemes 
primarily provide short-term and seasonal employment and do not function as direct financial 
assistance, leaving many students reliant on continuous work to finance their education (Beam & 
Quimbo, 2023). 
 
Employment can support students in meeting educational and living expenses, yet its relationship 
with academic performance within the Philippine context is complex and context-dependent. While 
work may foster responsibility and financial stability, it can also introduce time scarcity, fatigue, and 
competing priorities that undermine academic engagement (National Center for Education Statistics, 
2022). These tensions are particularly pronounced in academically intensive programmes such as 
accountancy, where sustained concentration, extended study hours, and consistent performance 
are required (Gebreiter, 2022). Despite this, empirical research examining how Filipino accountancy 
students experience and manage the simultaneous demands of work and study remains limited 
(Fuentes et al., 2024). 
 
Existing literature on working students in the Philippines highlights both benefits and risks 
associated with employment during study. Financial necessity is consistently identified as a primary 
motivator, with income functioning not only as economic support but also as a source of 
independence and self-reliance (Balacuit & Lopio, 2022). Employment may also facilitate skill 
development, including time management, discipline, adaptability, and interpersonal competence, 
which are valued in future employment contexts (Childress, 2014; Douglas & Attewell, 2019; Magno 
& Magno, 2022). At the same time, working students report elevated stress, fatigue, and anxiety 
compared with their non-working peers, driven by the cumulative burden of academic and 
occupational responsibilities (Mounsey et al., 2013). Difficulties in time management and role 
overload are frequently associated with diminished academic performance, burnout, and reduced 
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well-being (Casumpang et al., 2023; Dash & Satpathy, 2025; Mohamed & Relojo-Howell, 2024). 
Research further suggests that while employment during study may reduce the risk of 
underqualification after graduation, excessive work intensity can disrupt learning trajectories and 
contribute to educational mismatch (Albert et al., 2023; Chama-Chiliba et al., 2023; Jackson & Li, 
2022). 
 
Despite growing attention to student employment, research remains uneven across disciplines and 
contexts. Within the Philippine setting, studies focusing on working students are limited and often 
rely on dated data, offering an incomplete account of contemporary student experiences. 
Internationally, while working students have been examined across various fields, research 
specifically addressing accountancy students remains scarce. This gap is particularly salient given the 
distinctive academic structure, performance pressures, and professional gatekeeping associated 
with accountancy education in the Philippines. 
 
This study addresses these gaps by exploring the lived experiences of accountancy working students 
in a university in Bulacan. Using a phenomenological approach, the research examines how students 
interpret and manage the combined demands of work and study, the challenges they encounter, 
and the coping strategies they employ to sustain academic participation and personal well-being. By 
foregrounding students’ accounts within the Philippine context, the study aims to contribute 
context-specific insight into the intersection of academic intensity, financial necessity, and student 
well-being, with implications for educational institutions, employers, and policy development. 
 

METHODOLOGY 
 

Research design 
 
This study employed a qualitative method using a phenomenological research design to examine the 
lived experiences of working accountancy students, with particular focus on the challenges of 
balancing academic and work demands and the coping strategies used to manage these 
responsibilities. Phenomenological research is appropriate for capturing how individuals experience 
and interpret a specific phenomenon through their own accounts (Creswell & Creswell, 2018). 
 
Participants and sampling 
 
Participants were BS Accountancy students in a private university in Bulacan who were working 
while enrolled. A non-random purposive sampling technique was used to recruit 6 participants. This 
sample size aligns with recommended ranges for phenomenological research, which typically involve 
between 3 and 25 participants depending on the depth of inquiry (Creswell & Creswell, 2018). 
Participant characteristics, including gender, year level in the accountancy programme, and type of 
work, are summarised in Table 1. 
 
Table 1 
Profile of Participants 
 

Participant Gender Year Level in Accountancy Program Type of Work 

1 Male 4th Year Part-time 
2 Male 2nd Year Part-time 
3 Female 4th Year Part-time 
4 Female 3rd Year Part-time 
5 Female 3rd Year Part-time 
6 Female 3rd Year Part-time 
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Participants were recruited online through social media. Inclusion criteria were that participants (a) 
were regular students enrolled in BS Accountancy and working at the same time, (b) were aged 18 or 
older, and (c) were willing and available to participate. Exclusion criteria included (a) non-working 
accountancy students, (b) students with irregular enrolment such as remedial or special courses, (c) 
students previously employed but not working during the study period, and (d) individuals unable or 
unwilling to participate due to scheduling conflicts or personal reasons. 
 
Instrument 
 
Data were collected through online semi-structured interviews. The interview guide was validated 
by 3 experts to ensure alignment with the study objectives while allowing flexibility to explore 
participants’ experiences in depth (Ruslin et al., 2022). Interviews were audio-recorded with 
participant consent, and handwritten notes were taken during and after interviews to support 
accurate documentation. 
 
Data gathering procedure 
 
Following approval from the relevant university department, an initial screening process was 
conducted in accordance with ethics and data privacy guidelines. Eligible participants were provided 
with a brief description of the study to support informed decision making. Interview schedules were 
arranged based on participant availability. Participants received reminders and study materials, 
including the informed consent form and an overview of the general topics to be discussed, prior to 
the interview. 
 
At the start of each interview, informed consent was reviewed and obtained. Interviews were then 
conducted and recorded with permission, supported by detailed note taking. Interview questions 
focused on challenges experienced and coping strategies used by accountancy students working 
part-time. Participants received a small token of appreciation after the interview. All data were 
securely stored for analysis. 
 
Data analysis 
 
Audio recordings were transcribed verbatim. Researchers familiarised themselves with the data 
through repeated listening and review of transcripts. Coding was conducted to identify significant 
phrases, keywords, and statements related to the challenges and benefits of working while studying. 
A web-based spreadsheet application (Google Sheets) was used to support collaboration. The coding 
process followed Saldaña’s (2021) guidelines, involving first and second cycles of coding and the use 
of analytic memos. One researcher coded each transcript, and the remaining researchers cross-
checked the codes to refine and consolidate the coding framework. 
 
Thematic analysis was used to identify, analyse, and interpret patterns of meaning across the 
dataset, supporting the interpretation of shared experiences (Clarke & Braun, 2017). Final themes 
were interpreted in relation to the research questions and relevant literature. 
 
Ethical considerations 
 
This study followed ethical principles outlined by the World Health Organization. Informed consent 
was obtained from all participants. The consent form detailed the study purpose, interview process, 
participant rights, and data security measures, including voluntary participation and the right to 
withdraw at any time. Audio recordings and related data were used solely for transcription and 
analysis and were securely deleted after use. The study complied with the Data Privacy Act of 2012. 
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All data were anonymised, securely stored, and accessed only by the research team in accordance 
with university protocols and legal requirements. 
Trustworthiness 
 
Trustworthiness was addressed through credibility, dependability, transferability, and confirmability. 
Credibility was supported through sustained engagement with participants and participant checks to 
confirm interpretive accuracy, alongside peer review during analysis. Dependability was ensured 
through an audit trail documenting decisions across the research process. Transferability was 
supported through detailed description of the research context and participant characteristics. 
Confirmability was established by maintaining a clear link between the data, analytic process, and 
findings, ensuring interpretations were grounded in participant accounts. 
 

RESULTS  
 

This section presents the findings from the thematic analysis of interviews with accountancy working 
students in a university in Bulacan. The results are organised into two main domains: the challenges 
experienced by accountancy working students and the coping strategies they employ to manage the 
dual demands of academic study and employment. An overview of these domains is presented in 
Table 2. 
 
 
Table 2 
Domains of the Lived Experiences of Accountancy Working Students in a University in Bulacan 

 

Specific Questions Domains 

What challenges do accountancy working students 
face? 

Challenges of accountancy working students 

What coping strategies do working students adopt 
to manage the demands of work and study? 

Coping strategies of accountancy working students 

 

 
Challenges of accountancy working students 
 
This domain consists of two major themes: academic challenges and work-study balance. These 
themes and their associated subthemes are summarised in Table 3. 
 
 
Table 3 
The Burdens of Being a Working Student 

 

Domain Themes Subthemes 

Challenges of accountancy working 
students 

Academic challenges 
(1) Academic pressure; (2) Academic 
stress; (3) Intrinsic motivation and 
challenges 

Work-study balance 
(1) Time management; (2) Work-study 
challenges and benefits; (3) Life challenges; 
(4) Personal and professional development 
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Participants consistently described academic challenges as central to their experiences as working 
accountancy students. 
Academic pressure emerged as a dominant subtheme. Participants emphasised the pressure to 
maintain quota grades to remain in the programme, alongside awareness of low passing rates in 
professional licensure examinations. 
 

“One of the biggest challenges faced by accountancy students is the pressure of the quota 
grade… knowing that the passing rate for the CPALE is very low. This affects us as 
undergrads because even our seniors struggle” (P3). 

 
Expectations for advance preparation further intensified this pressure. 
 

“When we go to the classroom, we are expected to do advance readings and already know 
part of the lesson. If you want to stay in the programme, you really have to be smart” (P1). 

 
Maintaining the required grade threshold was described as a persistent concern. 
 

“The main challenge is how to maintain the quota grade each semester because you need to 
get a 2.5 [minimum grade required to remain in the accountancy programme] in all major 
accounting subjects” (P6). 

 
Academic stress was closely linked to programme structure and workload. Participants described the 
fast-paced trimester system and the volume of material as overwhelming, particularly when 
combined with employment. 
 

“Everything’s a challenge in the accountancy programme. It’s fast paced, and if you don’t 
know how to manage your time, you will probably fail” (P1). 

 
Stress was further heightened during periods of major academic assessment. 
 

“The biggest challenge right now is maintaining the quota grade while preparing for the 
comprehensive exams” (P6). 

 
Intrinsic motivation challenges reflected the emotional strain of sustained effort with uncertain 
outcomes. Participants expressed discouragement when academic results did not reflect the effort 
invested. 
 

“Even if I stay up late or don’t sleep for a quiz, if the result doesn’t reflect the effort, it feels 
useless” (P4). 

 
Despite this, motivation was often anchored in long-term aspirations. 
 

“I don’t want to stay poor. I want to be rich, so I have to do this for my future self” (P4). 
 
Participants described balancing academic and work responsibilities as a continuous challenge 
shaped by time constraints, fatigue, and competing priorities. 
 
Time management was identified as essential yet difficult to sustain. Participants reported sacrificing 
rest and sleep to meet academic and work demands. 
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“Accountancy really requires a lot of time to understand. The first sacrifice I make is my 
time, like staying up late” (P2). 

 
Others described deliberate scheduling strategies. 

“I follow a set schedule. I have a time frame for studying and a time frame for working” (P3). 
 
Work study challenges and benefits captured the dual impact of employment. Participants 
acknowledged that work often reduced the time available for study. 
 

“The time I should ideally spend studying gets taken up by work, so I end up studying late at 
night” (P2). 

 
Some participants reported improved academic outcomes when work hours were reduced. 
 

“When I lowered my working hours, I got better exam scores. I realised I just didn’t have 
enough time to study before” (P1). 

 
At the same time, employment provided financial support and, in some cases, academic 
reinforcement. 

“Since I handle accounting students, teaching helps me understand the lessons better. It’s 
like reviewing while working” (P3). 

 
“Since I’m working, I’m compensated, and it covers my daily expenses” (P2). 

 
Life challenges extended beyond academic and work demands. Participants described exhaustion, 
limited social life, and emotional strain. 
 

“Being a working student reduces our time to socialise because there are other 
responsibilities to handle” (P6). 

 
Commuting time and work shifts further intensified fatigue. 
 

“The travel time is already tiring, and when I come home, I still have to manage my other 
responsibilities” (P6). 

 
Personal and professional development emerged alongside these challenges. Participants described 
increased discipline, maturity, and interpersonal skills. 
 

“Because of my work, my mental aspect is enhanced. When I receive my salary, I feel 
restored” (P1). 

 
“My thinking has matured. I can handle situations now that I didn’t know how to deal with 
before” (P6). 
 
“I’ve learned how to get along with people, or else I might lose opportunities to earn” (P2). 

 
 
Coping strategies of accountancy working students 
 
This domain captures how participants actively managed the demands of work and study. The 
structure of this domain is summarised in Table 4. 
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Table 4 
Mastering balance between dual responsibilities 
 

Domain Theme Subthemes 

Coping strategies of 
accountancy working 
Students 

Coping strategies 
(1) Self-care; (2) Personal and professional 
development; (3) Time management 

 
 
Self-care was identified as a core coping strategy. Participants described taking breaks, resting, and 
engaging in enjoyable activities to manage stress. 
 

“I make sure I have a breather to enjoy and not think about work and acads [academics]” 
(P1). 
 
“Sometimes I just zone out. Even if you’re not doing anything, it helps” (P3). 
 
“I treat myself by resting or eating out, even just for a short while” (P5). 

 
Personal and professional development functioned as both an outcome and a coping mechanism. 
Participants described discipline, adaptability, and confidence as tools for managing their dual roles. 
 

“I can’t procrastinate. Discipline is important because I cannot afford to delay” (P4). 
 
“I’m used to adjusting to different environments, and that helps me cope” (P2). 

 
“With work experience and studying at the same time, I’ve learned how to handle situations 
better” (P6). 

 
Time management remained central to coping. Participants relied on structured scheduling and 
energy management to sustain productivity. 
 

“I follow the Pomodoro technique so I can recharge and get through the day” (P3). 
 
“I manage my responsibilities through time scheduling” (P5). 
 
“It’s not just time management, but energy management too” (P6). 

 
The relationships between the identified challenges and coping strategies are visually summarised in 
Figure 1. 
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Figure 1 
The Challenges and Coping Strategies of Accountancy Working Students in a University in Bulacan 
 

 
 

 
 

DISCUSSION 
 

This study explored the lived experiences of accountancy working students in a university in Bulacan, 
situating their narratives within the academic, economic, and social realities of the Philippine 
context. The findings reveal that the challenges faced by these students are not solely individual or 
psychological but structurally embedded in the intersection of a highly selective academic 
programme and a socio-economic environment where student employment is often driven by 
necessity rather than choice. 
 
A defining feature of the Philippine accountancy context is the programme’s strong gatekeeping 
function. Participants consistently described academic pressure arising from quota grade systems, 
strict retention policies, and awareness of persistently low CPALE passing rates. These findings align 
with Philippine studies showing that accountancy programmes are designed to filter students 
aggressively, resulting in high attrition even before licensure examinations (Cammayo & Gonzales, 
2022; Yap, 2023). For working students, this pressure is intensified by limited time for preparation, 
producing a constant sense of precarity. Unlike students in less selective programmes, accountancy 
working students operate under continuous threat of programme exclusion, which heightens anxiety 
and undermines academic confidence even when effort is substantial. 
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Within the Philippine context, this academic pressure is inseparable from financial realities. 
Participants framed employment as a necessity linked to tuition fees, transportation costs, daily 
allowances, and household contributions, reflecting broader national data showing high rates of 
student employment driven by economic need rather than enrichment (Balacuit & Lopio, 2022; 
National Center for Education Statistics, 2022; Rustamova et al., 2025). While policies such as the 
Special Program for Employment of Students exist, prior research indicates that these initiatives 
provide only temporary and insufficient financial relief, often limited to school breaks (Department 
of Labor and Employment, 2017). The present findings reinforce this limitation, as students 
described ongoing financial strain that required continuous employment during academic terms, 
despite the academic risks involved. 
 
Work-study balance emerged as a central tension, characterised by chronic time scarcity, sleep 
deprivation, and reduced social participation. In the Philippine higher education setting, where 
commuting times can be lengthy and class schedules tightly packed, these pressures are magnified. 
Participants’ accounts of travelling hours, night shifts, and late-night studying reflect structural 
conditions rather than poor individual planning. This supports earlier Philippine research indicating 
that working students frequently sacrifice rest and recovery, leading to cumulative fatigue and 
declining academic engagement (Casumpang et al., 2023; Dungon et al., 2024). The findings also 
align with international evidence linking long work hours to reduced study time and poorer 
academic outcomes (Tadese et al., 2022). 
 
At the same time, the findings complicate a purely deficit-based view of working students. 
Employment was not uniformly experienced as harmful. When work aligned with academic content, 
such as tutoring or finance-related tasks, students described reinforcement of learning, increased 
mastery, and improved confidence. This resonates with literature suggesting that academically 
relevant work can function as informal experiential learning, strengthening skill acquisition and 
applied understanding (Douglas & Attewell, 2019). However, these benefits were conditional and 
fragile. When financial rewards became prioritised over academic preparation, students reported 
cramming behaviours, surface learning, and declining quality of engagement. This trade-off was 
particularly pronounced in a programme like accountancy, where conceptual depth and cumulative 
understanding are essential for progression. 
 
Coping strategies adopted by participants reflected a pragmatic response to structural constraints 
rather than ideal self-care models. Time management, energy regulation, and short restorative 
breaks were used to sustain functionality rather than optimise well-being. This aligns with findings 
that working students often engage in survival-oriented coping, focusing on maintaining 
performance across competing demands rather than reducing stress exposure (Gagani et al., 2016; 
Pelz, 2024; Porter & Handley, 2025). Self-care in this context was limited by time, finances, and 
fatigue, highlighting the inadequacy of individual-level coping alone in addressing systemic 
pressures. 
 
A notable contribution of this study is its emphasis on family support within the Philippine cultural 
context. Unlike some local studies that highlight family pressure or discouragement as sources of 
stress (Balacuit & Lopio, 2022), participants in this study frequently described family encouragement 
as a stabilising force. This finding reflects collectivist cultural norms in the Philippines, where family 
support can buffer stress and legitimise hardship undertaken for long-term mobility. Family backing 
appeared to sustain motivation and resilience, particularly when academic setbacks occurred, 
suggesting that social support may moderate the psychological costs of dual-role strain. 
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Consistent with both local and international literature, the findings indicate heightened risk of 
burnout among accountancy working students. Koropets et al. (2019) describe burnout among 
students combining work and study as marked by exhaustion, reduced academic motivation, and 
emotional disengagement. Similar patterns were evident in participants’ narratives, particularly 
during peak academic periods involving comprehensive examinations and quota grade assessments. 
The Philippine context intensifies this risk, as institutional flexibility remains limited and academic 
cultures often normalise endurance over accommodation. 
 
Despite these risks, participants reported significant personal and professional development, 
including discipline, adaptability, interpersonal competence, and financial awareness. These 
outcomes mirror findings that working while studying can foster maturity and resilience under 
sustained responsibility (Childress, 2014; Magno & Magno, 2022; Relojo-Howell et al., 2024). 
However, the development of these competencies occurred alongside substantial psychological and 
physical costs, underscoring the paradox of growth through strain rather than through supportive 
design. 
 
The findings suggest that accountancy working students in the Philippine context are navigating a 
structurally demanding educational pathway shaped by selective academic systems, economic 
necessity, and limited institutional flexibility. While individual coping strategies enable persistence, 
the literature indicates that prolonged exposure to dual-role strain without adequate structural 
support increases vulnerability to burnout, disengagement, and compromised well-being (Koropets 
et al., 2019; Mohamed et al., 2023; Mounsey et al., 2013;). These findings reinforce the need to view 
the experiences of accountancy working students not as isolated individual struggles, but as 
outcomes of intersecting educational, economic, and cultural systems within Philippine higher 
education. 
 

CONCLUSION 
 

This study contributes a context-specific account of how accountancy working students in a 
university in Bulacan experience and make sense of the simultaneous demands of academic study 
and paid employment. By foregrounding students’ lived experiences, the findings demonstrate that 
the challenges faced by working students are not merely individual difficulties but are shaped by the 
structural features of Philippine accountancy education, economic necessity, and limited 
institutional flexibility. 
 
The study shows that accountancy working students operate within an environment marked by 
intense academic gatekeeping, persistent financial pressure, and chronic time scarcity. While 
participants demonstrated agency through adaptive coping strategies and reported meaningful 
personal and professional growth, these gains emerged alongside sustained stress and vulnerability 
to burnout. This underscores the paradox that resilience among working students is often cultivated 
through prolonged strain rather than through supportive academic and employment structures. 
 
By situating these experiences within the Philippine context, the study extends existing literature on 
student employment by highlighting how programme intensity interacts with socio-economic 
realities to shape well-being and educational engagement. The findings suggest that persistence 
among accountancy working students is maintained through a combination of individual coping, 
family support, and necessity-driven endurance, rather than through systematic accommodation. 
 
Although limited by its small sample size and single-institution focus, this phenomenological inquiry 
provides nuanced insight into a population that remains underrepresented in Philippine research. 
Future studies may build on these findings by examining variations across institutions, programme 



ISPCE Bulletin • Volume 2 • Issue 1 • 2026 
Lorie Geane S. Buidon et al. 

94 

 

types, and employment conditions to further illuminate how working students can be supported 
without normalising excessive strain as an inevitable feature of professional education. 
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